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3eyond System Reform

The Need for Greater
lnnovat:on in School
And Schoohng

By 'fed Kﬂ!dene

t's easy togee. why people mght feel that edunea:
tion policy hai hit the wall: The federal No Child

Left Behind Actis nmther_reautbonzed nerre-

formed. Gréwing numbérs of sctiools are reported
as “failing ™ The déspair dbout high school seems
imjversal Education is- essentxally absent from
the 2008 presidéntial debates Few governors clamor
‘to be an “education governor.”
This causes people to.question strategy, to ask: Are

the system reforms failing? Wlth standards snd.at-

countahility, why is pe'rfo-rmance so flat? Are charter

achools ﬁﬂﬁl]mgthem- promise? Why, as the Manhattaiy
Institute senior fellow Sol Stern asked recentiy,
‘choice not showing better pésults?

- Bystemn reforms are ot fxiling, It is simply becommg
clear that, while eriticaily important, they -donot and
canmot themselves directly improve: achievement. Kids
don’t leatn from standards, from accountability, from
c“home, or from charters Jt i5'an érror to connect learn-
ing to changes in the “architegiure” of K-12. Someone
conld as easily compare gcores in one—story 8. two-
story buildings. What would that mean? Kids don’t
learn from sirisctures, They learnfrom What they read,
see, hear, and do. For ac}uevement m Improve schocsl

 and schooling have to impriove, .
The system reforms make that 1 ]mprovement inereas’ .

1. With altentmn fixed on sysiem refnnn, we
have not been moving significantly to t:hange
traditienal school and schaooling.

Most of what passes'for change and improvemenit is

" “inside the box —marginal ¢hanges-that Took for what

works within conventional givens. Some advocates of
systern reform do not want to.change traditional school.
Some reforms, as impleniented, have i fact strength-
ened traditional sd:oohng The general public is com-

fortable with this. We see the traditional school pictured

everywhere a ¢lassroom, ¥ids at desks or tables, a

tedcher in front of & blackboard. Even ene Microsoft ad

pluggmg oomputers shows Inds a.nd ‘desks and
tter

ingly necessary; ‘they 4leu malke change inereasingly. :7 ways’

possible;But they are only halfthe strategy To meet itz -

goals; this coufitry must next uridertale a serious effort.
1o develop new forms of school and schooling, It is tizhe

to redirect E-12 policy toward innovation. In this un-

dertalnng ﬁve tmt]:ls seem mpartant to consider: . .

- tibnal school i emgned alimiost to suppress m-ui:rvahon
) At ‘the. secondary 1év

process is ]Jke 'mthngm acrowded. walting To0T Where

'everyone has a bick box on his or hér kneés Each

did pradeate all: 1ts studeits,

. Nor did it ever edricate all studenits well, That was tol-:
= erable whenits assighment was £o provide opportumty

angd expand diciiess: Now the assigiment is gw
achlevem&nt”Wﬂl all studentsbeiable to )

01T enhonal schoo]mg‘s :

.,thmk ik Educaunn ‘Evolving (vmw.ediicaticrievoRing.org} on
: Hhese ssues is presemed in “1113 Othier E-Iaif of the Strategy @

paperthaiwas released 1nJanuary o
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Beyond System Reform

CONTINUED FROM PAGE 86

gourse-and-class model is a bus
rolting down the highway, moving
too fast for some and too slow for
others. A teacher points out fmpor-
tant markers. along the way, but

stuftents canmot get off to explore -

what they find interesting: The
bus has {o stay on schedule Most
high schools are large. A teacher
might see 150 students a day,
which makes close relationships
between teachers and students,
and among students, diffiealt. For
motivation, relationships matier

1t would he a¥isk to bet every-
thing on traditional school’s stc-
ceeding, And it’s not 2 necessary
1isk, sines we couild simultanesusly
be trying different models. So to be
taking that risk with other people’s
children is unacceptable.

3. Different and high-potential
models of schooling keyed on
motivating students and teachers
cleariy are new possible.

Ifhigh schoal is obsolete the logi-

cal response {p that obsolescence is
innovation. New forms of sec-
ontdary schooling are both neces-
sary and pessible. Already, funova-
tors are developing alternatives to
the “batch processing” of tradi-
tichal school, with students indi-

- vidualizing their work, learning in-

creasingly from pro_]ects taking

_courges online, and using digital
- miedia to do rédearch The revolu-

‘tion in the storage and manipula-
tion of information has enormons
potential to changs the paradigm
of schooking from one of feaching to
one of learning, increasing motiva-
tion'by cepitalizing on the interest
and consnderable skills of young

pebple in vsing these technologies. -

Teachers’ work can be upgraded to

planﬁmg, advising, evaluating.
Teachers and students are the

. workers on the job of learning Deb-

‘orash Wadsworth, the former head
of Public Agenda, was fond of quob
ing Daniel Yankelovich as saying,
“There is an additional Ievel of ef-
fort workers can give you if they
wani to- The challenge is to elicit

that ‘discretionary effort’” Maxi-
mizing student and teacher noti-

" vation could pay off not only in

higher achievemment, but also by
imiproving the econormcs of K-12. A

. professionial moedel might elicit the

eﬂ'ort from teachers that the bu-

do ﬁot, since {:he. early ﬁ‘:ode].é often
are not very good (Early cell-

.phones, forinstance, resembled a
‘el ) Rapidly, quahty improves
end, for a while, the old and new -
ran along together, with peuple )

graciually sh1ftmg Over time,

i3 ach:evement is rmperat:ve then

effort is essentral, and if effort is e_ssentral,
then motivation must be central.
Conventional school is design_ed almost

o SUppress mot:vatlon

reaucratic, boss-worker mpclel of‘
school cannot. And whatever we
get from students, in the form of in-
creased effort and .engagement,
cornes for free. ©

4. Radical changes in school and
schoofing can come into K-12 if
we are practical about the
process of change.

In most sectors, change begms as
a new model appears. “Early
adopters” pick it-up. quickly. Most

tractors Ieplace horses, airlines
replage passenger trains; com-
puters replace typemxters

It has not been ke this in eduea-
tion. Suggest changing school and
you'll hear “Not everyone agrées
with that” arid “That would not
wark everywhere.” The asstunption
that change is fo be imposed uni-
versally and politically; and 50 re-
quires consensus, is pervasive—
and pewerful, That is why little
changes, and what does change

Though some mlght dmhke hav-
ing dtﬁ'ezmg models in use, diver-
sity is appropriate as well ag prac-
tical: Young people do differ in
thei¥ intereste, motivations, apti-
tudes, and backgrounds. )

5. New schooling will require
rethinking the concept of “being
educated,” and of what needs to
be leamed and how to assess it. .

The traditional concept of educa-
tion -as the mastery of subject-
matter content is deeply rooted.
But a changing world requires
some adjustment of our notions
about “what students should know
and be able to do.” Clearly, children
shouid learn how to read well
There should be standards, Perfor-
mance will require assegsment.
But for' the 21st century, we might
also need skills such as those mea-
sured by the Prugram for Interna-
tional Student Apsessment, or FISA;
thee ability to think critically and
creatively, to communicate well, to
work ¢collaboratively in teamms, and
to know how to Tearn,

Twenty years ago, the public-util-
ity framework of K-12 sc.hoo]mg of-

fered no real opportunity’ for inno- :

vation. Today it doss: The un-
bundling of public eédueation in
most states makes it posszble to
creats wholly new schools. States
should enlarge and i mernve this
appértunity. Schools can be ereated
by districts, as well as in the open
ma:ketplace of ideas. Boston,
Chicago, Baltimore, Los A.ugeles
and other cities rre moving dhedd
with new-schools programs. These
schuuls are the place for mnnvatmn
1o opeur. Foundahons and the fed-
eral government ; ahould help with
finaticing. Above all; ‘they should
help by aﬂirmmg i:hat dJﬂ"erent” is
legitimate, ;

Innovation, and the str ategy of
change through gradual replace-
mient, will make K-12 education at
last & sélfimproving institution.
Lacking inteinal changs dyriamics,
education has dépended on others,
outside, to push Jmprovement mto
districts and sehools. Over the Iong
term, that way of doing things eans
not be'sustained  The country has
too much to accomplish, Public ed-
ucation must be enab]ed tochange
in*its own mterest and ﬁ'om its
own résources @ .

dpes not t‘.hange qmc]dy :

We could tale the nonpolitical
route to.change; we could let dif-
ferent formsof:school and achéol-
ing be adopted by these who want
thein, assuring others who prefer
traditional sthool that the “differ-
ent” will not be imposed on them,
and having them in turn agree
not to suppress the innovative.
Over time, schooling, and the in-
stitution of school, would change
faster and with less controversy
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How tech-obsessed iKids
would improve our schools.

Written By Marc Prensky
Tlustration By David Julian

WAY

SYNOPSIS
I I I Students have little input inte the structure and

N

substance of thelr own education. The traditional

classroom Jecture creates massive boredorn, especially
when compared to the vibrancy of their media-saturated,
ftech-driven world But if we were to ask them, we'd learn thay
prefer questions rather than answers, sharing thelr opinions,
group projects, working with real-world issues, and teachers
who speak with them as eguals rather than as inferiors .

ﬁ * Talk to your students. They're filled with great ideas
on how to integrate tech intc the classroom.

* Lead by listening. Skip the classroom lecture and initiate
discussions instead.

« Ask students: What experiences in school really engaged
you? How do you use technelogy in schoot as opposed o
outside of school? What are your pet peeves?

A
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give presentations to educators at every level, all
around the world. All of the teachers are earnestly
trying to adapt their educational system to the
twenty-first century. During my talks, however, I
typically look out at oceans of white hair. Never-—
I can’t even say rarely—is a kid in sight or invited
: to the paity

[t is a measure of the malaise of our educational systemn that
these old folk—smart and experienced as they may be-—think
they can, by themselves and without the input of the people
theyre trying to teach, design the future of education

One of the strangest things in this age of young people’s
empowerment is how litle input our students have into their
own education and its future. Kids who out of school control
large sums of money and have huge choices on how they spend
it have almost no choices at all about how they are educated—
they are, for the most part, just herded into classrooms and told
what to do and when to do it. Unlike in the corporate werld,
where businesses spend tens of millions researching what their
consumers really want, when it comes to how we structure
and organize our kids’ education, we generally don't make the
slightest attempt to listen to, oI even care, what students think
about how they are taught.

This is unacceptable and untenable It’s also dangerous We
treat our stitdents the way we treated women before suffrage—
their opinions have no weight. But just as we now insist

34 EDUTOPIA JUNE/JULY 2008

that women have an equal voice in polities,
work, and other domains, we will, I predict,
begin accepting and insisting that students
have an equal voice in their own education
Or else our students will drop out (as they
are doing), shoot at us {ditto), sue us, riot,
OT WOT'SE

So, whenever and wherever I speak, I do
my best to bring-my own students to-the
meetings. I ask my hosts to select a pane] of
a half-dozen or so kids of different grade lev-
els, genders, and abilides to talk with me and
the audience. I ask only that the students be
articulate and willing to speak their minds
in front of an audience of educators. Some
groups embrace the idea enthusiastically;
others are wary. A few tell me they “just
can’t find” kids—and this, from teachers—or
cite some rule that prevents kids from be-
ing there. Nonetheless, I persist, both hop-
ing for an effective panel and believing that
the group will provide a model for integrat-
ing student input about their education into
schooling and planning.

What do I find? Almost all the groups are
pleased and surprised by the result. In fact,
the student panels are generally the high-
light of my appearances. This comment after
a discussion in front of the Virginia Depart-
ment of Education is typical: “It was the best
thing we've ever done ”

By design, | typically don’t meet the stu-
dents until just before I speak, and my only
instructions are to “tell the truth as much as you feel comfort-
able ” I never know what the kids are going to say. One col-
league told me “Thar’s really brave™ I don't see it that way.
1 see the panels as an opportunity to hear what the students
think—whatever that maybe Listening to our students is always
interesting and worthwhile, whether the kids are speaking
their owr minds (almost always the case) or whether they are
channeling careful coaching they have received in advance
from their teachers and parents (which happens occasionally,
and is always quite obvious).

My approach, when conducting these panels, is to first ask
the students a few setup questions:
+ What experiences in school really engaged you?
» How do you use technology in school as opposed to outside
of school?
+ What are your pet peeves?

The kids are allowed to pass if they don’t want to answer,
which takes some of the pressure off, and the audience is in-
vited to join in later. '

Every one of these panels is unique, but certain common
threads emerge: The students typically express a variety of
feelings—gratitude for the good teachers they have, and frus-
tration with the greater number they find not so good. They
are full of ideas but often skeptical that things are going to
change much.

BT




So why am I, at the ripe old age of sixty-two, the person

res students a voice? Perhaps it's because the students

#ith what T have to say {they typically hear my talk be-

me the panel) Perhaps it's because I communicate somehow
p the kids that I truly respect their opinions. It turns out that
jot everyone can moderate these panels successfully, especially
t first. It takes a willingness to accept whatever is said—good
r bad, agree or disagree. But it is important for educators to

B = sy

ty, because they so rarely converse with their kids about how

hey want to learn.

When 1 first started doing these panels, I regretfully took no
otes. But over the past year 1 have tried to write down as many
f the comments as possible.

I have heard some enormously insightful comments from
he students, particularty about the differences between stu-
ents and their teachers. “There is so much difference between
ow students think and how teachers think,” offered a female
tudent in Florida. A young man commented, “You think of
zchnology as a tool, We think of it as a foundation—it’s at the
asis of everything we do ™

“A lot of teachers make a PowerPoint and they think they're
o0 awesome,” said a girl in Florida. “But it’s just like writing on
he blackboard ” A student in Albany, New York, pleaded the case
ot using technology in the classroom: “If it’s the way we want to
sarn, and the way we can learn, you should let us do it ”

One teacher queried, “Do computers cit you off from the
vorld?” Not at all, said an excited student: “We share with oth-
rs and get help. Technology helps—it strengthens interactions
o we can always stay in touch and play with other people. T've

" .one a day without talking to my friends online,”

e California high school served up a dose of commen
ense: “Kids grew up around computers. They love them. Their
omputers are their second teachers at home ” A student in
Nest Virginia offered this nugget: “If I were using simulation

i

a school, that would be the sweetest thing ever!

3lah, Blah, Blah

K, so kids love computers. They all agree on that. There’s an-
sther thing they agree on: No matter where I go in the world—
he United States, Canada, Furope, Asia, Australia, or New Zea-
and—smidents are mind-numnbingly bored in class. Listen up:

T'm bored 99 percent of the time.” (California)
“School is really, really boring.” (Virginia)
“We are so bored.” (Texas)

“Engage us more.” (Texas)

“IMy teachers] bore me so much I don’t pay atten-
tion.” (Detroit)

“Pointless. I'm engaged in two out of
my seven classes.” (Florida)

“T- disconnect between what stirdents want and what they're
ng is significant,” said Julie Evans, CEO of Project Tomor-
+, which tracks youth culture “Student frustration is rising ”

fycu dont talk to us, youhave no idea what we re thlnkmg

TI've heard some teachers claim that this is nothing new Kids
have always been bored in school But I think now it's differ-
ent. Some of the boredom, of course, comes from the contrast
with the more engaging learning oppottunities kids have out-
side of school. Others blame it on today’s “continnous partial
attention” (CPA), a term coined by Linda Stone, who researches

trends and their consumer implications. Stone descibes CPA |

as the need “to be a live node on the network,” continnally text

messaging, checking the cell phone, and jumping on email. *It :..‘ --
is an always-cn, anywhere, anytime, anyplace behavior thatin- |
volves an artificial sense of constant crists,” she writes. “Wepay .~

continuous partial attention in an effort not to miss anything.”

CPA differs from multitasking, which is motivated by a -~ -
desire to be more efficient and typically involves tasks that de- |
mand little cognitive processing We file and copy while we're .-

talking on the phone and checking email, for instance

Is this really mew? I dor’t think so. In fact, I think it has "
always been the case Excluding emergencies, or other experi- '

ences in which one’s adrenaline is flowing, humans typically

always have multiple things on their minds. Still others attribute -

the boredom to attention deficit hyperactivity disorder, but the

T-shirt I recently saw a kid wearing in Rockefeller Center belies : .

this theory: “It’s Not Attenton Deficit—T'm Fust Not Listening!”

1r’s none of the above. If you believe the opinions of kids
around the world (and you ignore them at your peril), the
source of the problem is abundanily clear, and it’s this:

“P'm bored all day because the teachers just talk and talk and talk.”

{fifth grader)

“[1wish] teachers would not talk at us, but with

us.” (West Virginia)

Talk, talk, talk, and talk, plus worksheets.” (West Virginia)

“They don’t let us do things—
they just talk to us.”
(Lovejoy, Texas)

“She just keeps going
on and on.” (Detroit)

“They do too much
explaining and don’t let us
do things.” (Detroif)

“Don’t just stand in
front and tell.”
{Albany, New York)

“f1 hate it] when teachers
just read in a monotone.”
(Anahelm California)
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to heIp them learn; only
15 percent of school
leaders support this idea.

Source: Project Tomorrow




‘What are your best
tips for blending
tech into your
lessons?

Add them at
edutopia.org
/tech-tips
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Today’s kids hate being tatked at. They hate when teaching

is simply telling. They hate lectures and tune them out

-~ Dve heard teachers argue that some subjects and topics
need to have lectures, but, in truth, this is only a justification
for the failure of those teachers to change how they teach. It
is absolutely not true; there are other ways, in any discipline,
to get students to learn exactly the same material without lec-
tures—as well as without worksheets, something else the kids
tell us they really hate. _

There are better ways to help them learn, and students ex-
pect us, as the adults in the room, to know how to use them.
They say, for example “If you made it more interesting we
would respond better ” And, “If you give us a goal to get to, we'll
getthere” ’

Students universally tell us they prefer questions rather
than answers, sharing their opinions, group projects, work-
ing with real-world issues and people, and teachers who talk
to them as equals rather than as inferiors. Hopefully, this is
useful information for teachers and other educators—and it
is important that educators realize just how universal these
opinions are. '

“My Brain Is Exploding . . .”

For me, though, the best part of the student panels is always
. hearing the kids’ answers to my final question. I ask about their

experience that day and whether their soapbox proved useful

“How de you like being able to talk to your teachers and super-

visors about your learning?” T ask. I truly love their answers:

“I like the fact that we become equals.

Students do not get the opportuni
S that often to share their
. ideas. If students and

teachers could collabo-
rate, a lot more would
get done.”

(Anaheim, California)

“A lot of students care—you
just don’t realize it.” (Poway,
California)

“Most of the time, the teachers
are talking and Iwant to go to
sleep. But now nty brain is ex-

ploding.” (Poway, California)

“Don’t let this be a
onetime thing.”
(Poway, California)

“I think it’s important that you
- take time to see what we feel ”
(West Virginia)

“Now you know what

we think and how we

Jeel. Hop?{ully, that will
eart.

go to the » (Texas)

“Twaited twelve years for this.” (Texas)

“Twouldn’t have believed it if T hadn’t seen it!”
{Texas)

“As a general rule, you don’t hear from kids unless
they’ve gotten into trouble.” (Anaheim, California)

“Both groups [teachers and students]
can learn from each other.”
(Anaheim, California)

“If you don’t talk to us, you have no idea what
we’re thinking.” (Hawaii)

Clearly, the kids find it valuable to share with their educators
their opinions on how they want to learn Although skeptical,
they hope those teachers and administrators who are rying to
improve their education think so, too, and listen carefully to what
the students have to say. Again, quoting the kids:

“It would be good if teachers have
this conversation with us on the first
day. But often, they don’t change
anything.” (Texas) :

“I hope this didn’t just go in one ear and out the
other.” (Texas)

Have there been any quantifiable results in terms of real chang-
es to the students’ daily lives? Ir’s hard (and probably early) to
tell, although I do know for certain that the panels have had
an influence on the administrators in the audiences. Many su-
perintendents have invited me back to do the talks and panels
again for their principals and teachers. Australian administra-
tors distributed a three-CD set of the kids’ discussions to every
teacher they supervise. My great hope is that, once modeled,
these types of conversations will be repeated frequently in our
schools, in the United States, and around the world.

Bottom-Up Input

After hosting dozens of these conversations, I realize one thing:
We just don’t listen enough to our students. The tradition in
education has been not to ask the students what they think or
want, but rather for adult educators to design the system and
curriculum by themselves, using their “superior” knowledge
and experience.

But this approach no longer works. Not that the inmates
showld run the asylum, but as twenty-first-century leaders in
business, politics, and even the military are finding out, for any
system to work successfully in these times, we must combine
top-down directives with bottom-up input. As the students have
told me on more than one occasion, “We hope educators take our
opinions inte account and actually do something!” Until we do,
their education will not be the best we can offer.

Marc Prensky is a speaker, writer, consuftant, and game designer
in the critical areas of education and learning. He is the author
of Digital Game-Based Learning and Don’t Bother Me, Mom, I'm
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21st Century U 8§ Educatition System

Building a 21st Century U. S

Education System
By Bob Wehfing :

I've often wondered what would happen if, all in the same day, our country had a major earthquake,
a tsunami, one or two hurricanas, a couple of tornadoes and a plane crash with a total of 100,000 or
more Kids killed, seriously injured, or rendered homeless. Without a doubt, there would be a national
call to action with thou:sands of volunteers and unprecederied charitable donations to support the
cause. Considering this scenario, I'm teft asking myself why we don’t get a fraction of that response
to the situation of ten times that number of kids who fall through the cracks of our education system
and are doomed 1o lives of minimum wage jobs, welfare, and/or prison every single year How is it
that we are compefled to action by unforeseen tragic events while simultanecusly immune to the
everyday ocourrences which continue to produce lives without opporiunity or hope?

Acknowledging Reality

Over 48 million students are currently heing served by American school boards, administrators and
teachers throughout our country’s 16,000 schoal districts. In over 90,000 American public elemen-
tary and secondary schools, aducators are working hard 1o do what's best for all children ' However,
despite significant progress in public education in the Uniied States, we remain far behind where we
need to be  And the pace of progress is extremely uneven across the country 1 believe we've proven
that simply admonishing schools to do better and writing legislation that demands more accounia-
hility is not the answer While it has certainly helped to have more data and accountability, we still
have millions of kids not achieving to the level that they need to be.

The fact is thai every system is perfecily designed to get the results it gets 16,000 districts each
doing their own hing; thousands of school Jevies failing in some districts and passing in others;
ureven standards across our 50 states for both teachers and students; appalling levels of teacher
turnover; insufficient attention to school readiness and other similar issues - uniil we adequately
address these intertwining factors, we are doomed to eontinue generaling over 1,000,000 drepouts
per year and an equal number of high school graduates who are insufficiently prepared to succeed in
higher education or in the adult workforce

Fve had the pleasure of working with thousands of school board members, superintendents, pringi-
pals, and teachers over the last forty years. The vast majority of these people are truly dedicated and
working as hard as possible to halp students succeed. The fact that these people are not collecively
producing better results is, in my opinion, not their fault. They are doing everything they can as
members of a dysfunctional and ifi-equipped system. The unfortunate reality is that our current edu-
cational system.dogs not effectively educate all children - especially children who are physically,
mentalty, emotienalty, or socially unable or unwilling to learn For many children, it is difficult to care
when there is no fight at the end of the tunnel to motivate them to learn or encourage them to keep
trying to catch up once they've already fallen behind What must we do to create 2 system that moti-
vates all children to hunger to learn and then to give them ail outstanding educational opportunities?




Asking the Right Questions

Simply stated, we need fundamental changes to our educational system to creafe the level
of results which will enable all students to compete with their peers, nationally and inter-
nationally, as workers and as productive, educated citizens. To get at some of the systemic
changes | believe are imperative, let me start with these gquestions:

» Why should a fourth grade teacher in Seattle have different training, standards and
licensing requirements than a fourth grade teacher in Datlas or New York?

« Why should a family that must relocate from Maine to Louisiana find their children
subjected to materially different standards, expectations, curricila options and
assessments? After all, we are the most mobile society in the history of the world.

« Why should we accept tie fact that most high school graduates in our urban cities
and rural areas have been exposed to fewer educational options and opportunities
than our students in affluent suburbs?

» Why should school administrators have to spend their time on fax [evies and bond
issues, rather than on instructiona! leadership and education exceflence?” Why shouid
teachers and students see vital programs cut because their community is poor or fails
$o support public education? Isn’t there a more efficient and dependable funding
system which adequately provides for excellent education opporfunities for all students
regardiess of where they live?

« Why are we satisfied with a system that currently provides a 1-in-14 chance of the typi-
cal child having a “consistently rich, supportive elementary school experience™ when
we know that early educational experiences are at important predicior of later success?

o Why are we willing fo accept that the cumulative effect of over a million dropouts each
year translates into a population where over 10 percent of all American kids ages 16-
24 are high school dropouts,® especially when we consider that dropouts are 35 times”
more likely than high school graduates fo be arrested at least once in their lifetimes?
Id really like somecne to tell me why we aren’t morally outraged by this situation!

o Why do most Americans seem fo believe that our good jobs are going overseas sim-
ply so that corporations can save money? Why don’t they understand that many of
these jobs are leaving to go where there is a well-educated worldorce, with a very
strong work ethic and a commitment to further learning? Why don't people seem 10
understand that this situation is very likely to get worse rather than better and will
continue to deprive our children and grandchildren of well paid, career ladder johs
with adequate wages and benefits?

Using Our Resources

As in business, to hope for betier results without changing the system is simply wishful '
thinking | believe a U S. public education system would produce materially better results
by standardizing those elements necessary to ensure that every child has a high quality
teacher and an equal opportunity for a great education. These universal elements would
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include standards at each grade lavel and for graduation, curricula frameworks in key
subject arsas, one naticnal assessment system, and technology 1o meet the neads of all
students Each of these elements would be the same regardless of geography and regard-
less of the wealth and education tevel of a child's parenis and community The new system
wauld be completely aligned and therefore be easfly understood by teachers, parents,
students, and the general pubiic

While it is time to stop tinkering with elements of the system and change the system iiself,
I’ not calling for us to reinvent the wheel Virtually all key elements of an improved sys-
tern already exist. They are just waiting to be properly assembled. In every state, we have
modet programs and pilots We have committed groups of teachers and administrators
who know what to do We simply need to take the best of all these modsls and join the
elements into one cohesive and sustainable system for all children. The National Board
for Professional Teaching Standards (MBPTS}) has clearly defined “accomplished teaching”
in 27 fields across the K-12 system. These standards can and should be incorporated into
the curriculum of every college of education. All certification and licensing programs
shouid be modeled on these standards, recognizing that it will take new teachers at least
five years of practical classroom experience to fully reach the standards Moving toward a
more uniform system of teacher education and training which incorporates rigorous high
standards will produce a core of teachers who have the sante degree of training one would
gxpect of doctors, lawyers, pilots, engineers or practitioners of other professions Clearly
this is not the case today, despite substantial progress led by NBPTS, National Commission
on Teaching and America's Future (NCTAF), National Council for Accreditation of Teacher
Education (NCATE), and many others

Similarly, we now know what world class standards shouid look liks in virtually every
subject area. Consider the work of Achieve, In¢. — a national organization composed of
governors and business leaders and staffed by educational policy experts This organiza-
tion is able to review the standards of any state and compare them with others in each
subject area. Right now, the decision to use this resource is completely voluntary, and
states can choose whether or not to have their standards reviewed Currently, less than
half of the states are participants in Achieve’s American Diploma Project (ADP)® network,
a project also sponsored by the Education Trust We should insist that every state employ
the services provided by crganizations like Achiave, Inc. with the aim that ail 50 states
operate at the same high quality standard in all key subject areas.

Overall, we have abundant examples of proven principles and practices which can be seen
across various paris of the U.S Consider, for example, the work of the KIPP Academies,
the Baldridge based schoois, and numercus K-12 schools with close partnerships with
one or more colleges or universities. Likewise, consider the impact of National Board
Certification which has recognized and certified over 50,000 highly-qualified educaiors
across the country, as well as organizations like the Sylvan Learning Centers that diagnose
and support the needs of struggling students

The truth of the matter is that we have numerous resources available 1o us. We know what
we need to do; we just need to do it We know how students learn and what schools must 4




do to support them from decades of research and practice. We know that when teachers
and students truly understand the standards an¢ expeciations, and use data to track
growth and performance that improvements almost always occur. We know that there is
work to be done. The Pygmalion principle is alive and wall. Children will generally live up
to our expectations. But, our expectations are inconsistent state fo stats and community to
community in order to move forward, we must have the same high standards in place for
alt students 1t is possible, as pvidenced by numerous international examples.

Learning from Ouy International Peers

In order to provide accountability for high standards of teaching and learning, many coun-
tries around the world maintain a hasic cutricula framework which is tied directly to clear,
high standards as well as 2 national assessment system. By measuring educational
achievement in this way, all students and parents are subject to the same high expecta-
tions — and opportunities - whether they are in a country vilage, an urban center or a
suburban area. Individual sghools can and do supplement the national curricula with
special offerings 1o meet the diverse needs of students in different regions

There are many lessons fo learn from our international peers if we are 10 create a truly
world-class, globally-competitive education for all American students [n general, kids in
other countries spend mors fime on education than we de here in the United States. Part of
this is a belief in true “time on task” by both educators and parents Further, Americans tend
1o think educational success is hased on a combination of student intelligence and teacher
quality. While both are undoubtedly a part of the equation, there is a fundamental belief in
other countries that educational success is based on how hard you work, and there is gener-
al consensus that more effort means petter results Community and parental expectations
are generally higher, and there is a greater stigma attached to lack of effort and performance
at school. Similarty, {'ve seen a greater degree of school pride in the Asian and northern
Furopean schools that I've visited than I've seen here. Overseas, for example, it is most
common to see students dressed in blazers that proudly identify their school name or logo
and very uncommon 10 see litter, graffiti, or disorder on the school campuses. Overall, there
sgems to be a greater respect for the public schoof systems in the countries I've visited.
While | acknowledge that there are no perfect school systems in other countries and that
even widely celebrated examples in Asian couniries aiso have their shoricomings, | believe
ihere is a lot that can be learned from the value that the general public places on education
in these countries. |f nothing else, we must do something fo move in this direction What
must we do to challenge current afiitudes about public education in this couniry?

While challenging the general public’s opinions will undoubiedly take time and effort, there
ars other lessons from overseas that can he more easily implemented. There is a clear
gifference, for exarmple, between textbooks and curricula frameworks in the U.S. versus
ather countries. In general, this can he described as breadth (U.S.) versus depth (interna-
tional) While American textbooks are frequently tonger and contain more chapters, many
international textbooks focus more intently on fewer topics. In America, we also tend 1o
emphasize facts and daies over broader concepts and stimulating questions, unlike other
countries Our American approaches o curriculum also make teachers’ jobs more difficuli
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with much less time for planning, ohserving, and collaborating with other sducators than
our international peers. Generally speaking, teachers in other countries are not isolated to
the same degree that we often see in this country Teacher collaboration in other countries
alsc supports their more consistent and standardized naifonal sysiems Further, because
thare is a national assessment system in many of these countries, everyane in every city
and village knows what to expect and how to prepare. Here in America, we already have a
national test in place that could fill this need Currently, the National Assessment of
Educational Progress (NAEF) test is used to provide subject-matter achievement results
for groups and populations of students, but it could easily be expanded to provide scores
for individual students, schoois, or districts. A national sysiem of public education, like
the ones in place in widely-celebrated systems overseas, provides the most potential for
sustainable, systemic change to American public edugcation

While | believe a truly national system is the answer, | want to be totally clear that | am not
advocating a government system which is heavily influenced by political considerations
Rather, | envision a system in which our best educators are commissioned to develop and
enact national standards (not voluntary); a national curricula framework for at least the
most imporiant core subjects; a national assessment system which is fully aligned with
the standards and curricula; modern technology to help mest the differing needs and inter-
ests of students; a compensation system which rewards excellence and which will help
attract our best students into teaching; a nationai framework for teacher training, licensure
certification, and professional development; and a funding system which ensures that all
of this is accessible to all students. What is holding us back from creating a new system
which works for afl teachers and students?

Challenging Old Ideas

Perhaps we are held back by our connection 1o old ideas that no longer serve the diverse
needs of America’s students. Although it won’t be easy, we must be willing to shed these
outdated beliefs to make way for innovative new approaches Some of the resistance
comes from the fact that many of my suggestions fly in the face of our historic belief in
local controf. However, while | ance fought for local control as a schoel board member
and president, I'm now convinced it is the foundation of an uneven system which does not
offer alt chitdren a worlid-class education opportunity  Only by moving from local control
to local support can we begin fo make widespread progress toward educational equity So
what’s the role for states and local districts in the system | envision? At the state level, |
think the principal role will be supporting local districts, sharing new learning and best
practices, and serving as an efficient communication link between the national
leaders/experts and the local districts. The local district’s role wilt be providing support
for teachers, implementing ways to make courses most relevant to the needs of focal
siudents, oversesing close supportive retationships between local universities and K-12
schools, fielding athletic and extra curricular activities, and finally, finding ways for the
unigue needs of individual students to be met by innovative sclutions such as distance
fearning, tutoring, and/or other fearning opportunities inside and ouiside of the school




Sirnilarly, we must re-frame the way we think about our American system of public egucation,
We need to stop compartmentalizing our scheols by grade level and geography and start think-
ing in terms of a Pre-K through graduate school systern that 15 as seamiess as possible All
teachers, at alf levels, should feel a responsibility for all students and a yesponsibility to support
one another. We must also become less reactive and more proaciive when it comes to student
achievement by shifting the focus 1o diagnostic testing that will benefit both the teacher and the
student. Overall, we must once again make education our top priority! Today, in our Post-9/11
i world, education often foliows wat, terrovism, ensrgy prices, immigration, health care, and
other economic and political issues on the list of America’s CONCEINS. While there are numer-

oUs obstacles to overcome, we must not let this prevent us frem facing the chatlenge

Facing Funding

While we certainly face ideological struggles related to school system redesign, we face
financial barriers as well, Perhaps one of the greatest obsfactes blocking the road o
sustainable educational improvement is school funding This road is ittered with failed
approaches that continue to benefit some students over others. We must design and
implernent 2 materially-different funding system for public education if we are to provide
all of our children with reasonably equal basic educational opportunities  Today, the well-
heing of a schoo! and the options available for students depend on the financial prosperity
of the community, the education status of its population, and the percent of homes with
children or relatives in the school system, Ciearly, this system has inherent flaws that
contribute greatly to the ongoing problem of educational inequality The most egregious
problem with the current system is that the children in the system are powerless and totally
at the mercy of school levies whose SUCCesS or failure is based largely on the votes of

i only 20 percent of the population who have children or grandchildren in the schools

| believe it is unarguable that the way we fund schools is a significant part of the problem.
Depending on roughly 20% of the voters in each of 16,000+ school districts to tax them-
selves to provide quality aducation for all students is a root cause of the unevenness we
sae all over the country. The fact that most levies and bond issues fail simply widens the
gap hetween students jucky enough to five in affluent, well educated gommunities and
those who live in poorer areas with lower education and more people on fixed or non-
existent income who cannot support any taxation.

This situation which goes on every day a1l over the U.S., and which | am convinced most
people understand and many accept or ignore, Gauses a number of closely related probiems.
It forces school boards fo cut all but required courses and often to curtail professional
development as well as fechnology upgrades and basic maintenance. i forces many superin-
tandents and pringipals to focus on budgets and on the next levy rather than providing educa-
tional leadership and teacher support. Districts are forced to curtail school huses, extracurricular
activities, and other «xuries” such as mentoring and tutoring for students who fali behind.
We continue this unfair and inadeguate system of funding in the name of “local controt ” This
1 may have been okay 50 or 60 years ag0 when students who did not have great education
opportunities and who did not achieve academic SUCCESS cotlld still find meaningful employ-
ment with satary and beneffis sufficient to support a family. But those days are long gone
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i believe we will be unable 1o compete effectively in the 21st century until we change “local
cantrol” to “local support” and create a combination of federal and state funding which will
give each student genuine access to the very best education we know how to provide [n
my view, this means restoring education as our clear number cne national priority and rais-
ing education as a percent of the federal budget from 6-7% today to 20%+ The same pri-
ority and funding emphasis shouid occur at the state levet Local districts should get out of
the sehool tax business and focus instead on mentoring, tutoring, coaching, helping in the
schools and supporting principals, ieachers, and individual students

While | beliave a bipartisan national commission should be created to study and propose a
new, more equitable and dependable system, ¥'d like to share the following funding possi-
bility. One option which should be explored is to take all the monies currenily being invested
in public education by the federal government, by each state and by local counties and
communities and convert that into a national education fund That fund, administered by
a bipartisan or apofitical group, would be dispersed evenly across the country on a per
student basis Future increases would come from a consuimption-based national educa-
tion tax sufficient to provide every child with quality education options and technology and
to provide each teacher a level of income commensurate with training and student resuits.
At the time the consumption-based tax is implemented, all current state and local property
and income taxes supporting education would be eliminated, though each community
would continue to be able to tax itself further for supplemenial programs and activities

Currently, we spend about $540 billion each year on public education ® If this total invest-
ment were to be increased by just 20 percent, we would have an additional $100 billion io
serve America's school children While there are numarous possibilities for the allocation
of these funds, | envision an increase in each of the approximately 3 million American
teacher’s annual safary by about $20,000 each year. This would cost an additional $60
bilfion a year, but woutd undoubtedly help to attract the best and brighiest to the field of
education | propose that the other $40 billion should be used 1o equip every school with
distance learning capabilities and provide for at least two weeks of annual teacher training
each year These additional funds could come from a variety of sources, such as the
national sales tax of approximately 10 percent proposed above, or additions to fedaral,
state, or Jocal education budgets. According to 2005 research by the National Center

for Education Statistics, on average the federal gavernment currently supplies only 8 5
percent of the funds to operate American public schools.

From my perspective, if we truly want our children and grandchildren to be productive and
contributing citizens in & growing economy with meaningful and rewarding jobs, we need
to increase our spending on education by $100-150 billion per year as a country. Only an
increase of this magnitude would enable us to: 1) make teaching a sufficiently well paid
profession to attract our best and brightest students; 2) ensure that every child and every
school has state of the art technology and software to maet the needs of alf the students;
3) vastly improve the curricula and texts we use in order to have our students compets
effectively with their peers around the world.




Our curricula needs to focus much more on concepts and to give siudenis a depih of
understanding in all key subjects rather than just an emphasis on raw facts, dates and
numbers.

| believe the time is right to look at all aspects of our educational system versus those in
other developed countries, including how we fund schools and reward ieachers in order to
provide the framework for a new system which will give alt of our children and grandchil-
dren the education they deserve and must have to compete in the 21st century These are
just a few of the myriad of possibilities to consider Imagine how changes fike these couid
equalize access to a high-quality, globally-competitive education for all students

Shifting Our Focus

While | acknowledge that many of these suggested changes to the current system will be
highly controversial, | challenge naysayers to shist their focus toward calculating the societal
cost of maintaining the status quo. We simply cannot continue to provide disparate educa-
tional opportunities and expect equally-successful outcomes We cannot continue to blame
American job-ioss on lower foreign wages, when it is alsa higher qualifications that attract
US. companies to hire overseas To win back these jobs, and keep many others, we need a
better systern of education that gives Americans a globaily-competitive advantage. {f we fall
to move in new directions, | am convinced we will be convening meetings sach year for the
foreseeable fuiure to commiserate about the results and to keep tinkering with a broken sys-
tem, meanwhile continuing fo lose a million or more kids each year through the cracks.

Looking Ahead

American public education stands at a critical juncture, teetering over the edge of our
increasingly “flat” world. The way | see it, we are in public education today whers we were
in American politics before women and minorities all had the right to vote and fully partici-
pate in our society. If we are 10 move forward as a nation, we must come together to
address the realities of the out-dated systems that continue to hoid us back Recognizing
the unjust and uneven distribution of educational access and opportunity that exists in our
public schools today is a boid, but necessary first step toward securing our society’s place
in the future. We must work together to build a o4st century U S. education system which
takes everything we know about qualtty education and applies it to every school. If’s the
only way to secure a future sor each American child, and therefore the only way 1o secure @
strong future for our country. As Mortimer Adler, a professor at the University of Chicago in
the 1930's reminds us, “The best education for some is the best education for all ™
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CHAPTER 16

A Nation of Locksmiths: Transforming Our
Education System to Guarantee All of America’s

Children a Quality Education
Mary Hatwood Futrell

“Some see a door locked and walk away.
Others see the door locked and ook for a key

Still others see the door focked and make a key to open the door.”
{Unknown)

Whan America decided more than 200 years ago to establish a public system of education,
a critical part of that decision most likety focused on why we educate and how to educate
citizens for a changing world They knew then what we know now, that the primary focus
of education is to prepare American citizens for their roles in a continuously evolving
democratic, capitalistic socisty.

We have come a long way since the Northwest Ordinance Act in 1787 (Gremin, 1982),
which authorized the creation of schools to serve the public good. Today, thanks 1o
generations of actions at 4!l levels of government, every American has access to education
through our public school system indesd, our universal education system is one of the
fundamental foundations of our democratic society and of our economic systemn and has
played a major role in making it possible for all Americans to be part of our society

But, does every American have access to a quality aducation, 1o an education that will pre-
pare them for the gobal, knowledge-based society in which we are living today and which
will continue to define who we are in the future? As a nation, we have struggled to fulfill
our commitment o provide not only access to education, but access {0 aqual educational
opportunities for all children, regardiess of gender, race, ethnicity, or socio-economic sta-
tus. And, as a result, we have made considerabie progress, as evideniced by America’s
lzading role in our global society, especially within the world economy.

Af the same time, we continue to face challenges, which | call *wicked problems,” such as,
how do we close the achievement gap that persists within our increasingly diverse student
population? Gan the educative process provide a core curricutum without ignoring or
diminishing the need for additional curricula that are responsive to the different learning
styles, needs, and interests of students? How can we change schools and simultaneously
improve the quality of education they provide? How can and will technology be used to -
rethink the paradigm that has defined the organizational and philosophical foundations of
our education system for more than a century? Some will see these and other simifar
challenges as negatives 1 view them as positives, as opportunities to work together to
redesign our education system to educate more effectively the people of America




We #ive in a changing world, a world in which well-educated citizens witf be in greater
demand at every levsl of society In order to answer the questions above, we need to first
ask one question in particuar: “Why do we educate?” And, by educate, | do not mean
simply teaching the basics That is a critical component of the educative process, but for
what purpose do we prepare our young people to be citizens, leaders, and workers? What
do our citizens need to know to be viable players in this complex, multi-cuitural, highly
competitive global society? Thus, the question is not whether each one of us will be part
of that debate, but rather, if we will be prepared ta aciively engage in i,

Yes, our students need to demonstyate betier mastery of science, math, and technolagy,
but that will not be sufficient. Wa need to expand not narrow our curriculum to enstre
that all Americans have a better understanding of the world Unfortunately, as we all well
know, reports indicate that, because of the No Child Left Behind Act, many schoot districts
are doing just that—dramatically narrowing their curriculum to teach to the adequate yearly
progress requirements outlined in that legislation. In order to achieve the goal of enhanc-
ing understanding and appreciation of our global society, the curriculum should be
anriched, not depleted.

Let me be more specific. We need, for example, to start in primary school, certainly no
later than middle school, to teach our children to speak another language and to under-
stand the geography and culture of other nations We need to ensure that our children are
equipped with the “tools” to be independent thinkers, as well as have the commuricative,
social, and work skills to be team players, whether here at home or abroad

To achieve these goals, teachers must ke key players in the entire decision-making change
process, from the beginning to the end Are educators—ieachers, school counselors,
administrators, and teacher educators—prepared and willing to assume the role of key
players to help rethink the education paradigm, or are educators stif! being preparad for
the industrial era that is long past? Is there support and political will to redesign and
resfruciure the public education system? Are we willing to dismantle the top-down
administrative structures and silos that currently define our education system?

The model of schools as cubicles—~in which teachers teach their classes in isolation using
the didactic method, or where subjects are taught as isolated disciplines—is no longer
the most practical or effective way to teach and learn Further, in too many classrooms,
studenis are isolated as “independent” learners Students today need to understand the
inferdisciplinary relationship between, for example, technology, English, history, and biology
To accomplish this, courses might be faught by teams of teachers using sirategiss fike
block scheduling or mediated learning that would aflow more time for students to develop
strong social and academic feundations and to learn how to lsarn together through more
interactive, team-based opportunities. In such environments, students would discover how
to do research, synthesize their findings, and effectively communicate the answers. Thus,
they would have more opporiunities to become self-motivated and inquisitive, to under-
stand how different subjects interact, to become more confident leaders in their learning
environment, and to become life-tong learners

Building

2

21st Century U 8§ Education System




Building

a

21st Century U & Education System

Another segment of our education paradigm that needs fo be addressed if we are to improve
education is the leadership structure. Are school leaders prepared to share jeadership
responsibilities? Are teachers siill regarded as very tall children? Are scheols and school
districts willing to empower teachers {one of their greatest resources) fo be part of the team
to identify challenges that need to be addressed, and to implement strategies to improve
schools and, thus, the education of our children? in other words, are members of the teach-
ing profession, policymakers, and the public willing and ready to take the necessary actions
10 redefine that structure to more effectively educate our chiidren for the challenges of the
knowledge-based globalized society in which we five? s it within our reach to challenge our
children to achieve today’s promises and those of the future? |s that possible in the way our
society, especially our schools, is structured?

This conversation could not be timelier This year, nationwide K-12 enrellments reached a
historic high of 55,000,000 students and are projected fo reach 57 million by 2010, The
same is true of higher edugation enrollment, which is expected to grow by three million
students—from 15 to 18 million—by 2015, at the undergraduate level alone (Institute for
Higher Education Poticy, April 2008) Of those three million students, 80 percent most
likely will come from racial and language minority groups. Wil those students, in particu-
lar those from minority or poor backgrounds, be able to afford a postsecondary education
at a two or four-year institution? Wili they be prepared to master the curricutum? This
chalienge is reinforced by the fact that today, over 80 percent of the fastest-growing jobs
require at least some postsecondary education With these figures in mind, as the United
States becomes increasingly diverse, can we afford not to educate all Americans and edu-
cate them better than any previous generation?

Whether we are preparing policymakers or policemen, corporate leaders or salesmen,
astronauts or artists, counselors or chefs, educators or engineers, a quality education for all
is the key to ensuring that the United States will continue fo be a primary leader in our
globalized world. We, therefore, need to transform our education system—prakindergarten
through graduaie school—in order to guarantee that every American has access to quality
aducation and to ensure that they are prepared to be fife-long leamers Our abifity and
determination to fulfill that transformation needs to become a national priority The educa-
tion citizens receive today should enhance their quafity of life, help them adapt in a con-
stantly changing socisty, and help define what type of society we want and will become

Let me assure you that the issue of sducation is not simply an American debate—it is a
globat debate and a fop priority around the world As Thomas Friedman, author of the
book, The World is Flat (2005), said, “The more | cover foreign affairs, the more | wish | had
studied education in college, because the more 1 travel, the more | find that the most heat-
ed debates revolve around education ” The strongest nations will be those that invest in
education to build on the interrefationship between human potential and the political, eco-
nomical, and social viabifity of their people. They will be those nafions which examine their
people and their society and determine what knowledge and skilis are necessary for them
to survive and grow, and contribute to a beiter quality of life.

At times like these, educators at all levels bear a particular responsibility fo help others
respond to the mosaic of changes and challenges impacting our society. To successfully <2




address any of these issues requires commitment and courage on the part aof each of us
It is our professional responsibility to help redesign our system of education and to work
together to ensure that it effectively fulfills its purpose of teaching the children of America
so that they understand the value of education and are prepared to be educated through-
out their tives

The challenges before us—institutional, professional, and personal—are not new. They
did not racenily bubble to the top of the pot. Whether it he a once in a lifetime catastro-
phe like Hurricane Katrina or the steady influx of immigrants into our society, we have
been through these natural and cultural changes before As tumultuous as they may be,
they help reiterate the defining characteristics of America, past, presant, and future On the
international level, globalization is a reflection of the continuous evolution of who we are
as a people, as a society, as a world Again, the challenges we face are not unigue to any
one particudar part of our country or the world. Nevertheless, they impact each of us and
all of us.

Yet, we should not need a disaster or demographic revolution to understand the need to
transform our education system to continually expand access to and enhance the quality
of schooling Education is not stagnant Education is vibrant; it is constantly evelving On
the one hand, it must he protected, but it also must be cultivated to meet the changing
social, economic, and political needs of our society And, that requires hard work from all
of usg

As | have stated throughout this paper, how well we sustain the viahifity of our nation will
be a reflection of how well we understand the role of education in positioning the United
States o be a key player in our modern global village. For almost three decades, we have
had national conversations about reforming our education system. While those conversa-
tions have been ongoing, and heated, they have been fragmented and have not brought
about the necessary transformative results

At the same time, we recognize that much of what we have accomplished as a nation has
occurred because sducation is, and continues fo be, a major foundation of our democracy
and, in particular, our economy Educating peopie has enablad us to address successfully
the myriad challenges that changed us from an agrarian to an industrial, and now, to a
knawiedge-based society And, as we accept and adjust to this transformation, key players
need to work fogether to not simply rebuild the same system or correct deficiencies. We
need to work together to truly fransform our schools to educate more effectively all of the
nation’s citizens, particularly our children, for they are the future of America.

We need to acknowledge the fact that whether we like it or not, our students are not
achieving as well academicatiy as they should and that there are glaring academic dispari-
ties among students in schools all across this country. Unfortunately, for example, the
fragmentation that defines too many curricula in our schools is not assuring all students
that educational foundation or equality of educational cpportunity At the same time, we
need to acknowledge that changes throughout our seciety—economic, social, and political—
are placing greater demands on our schools and the teaching profession.
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So, what would 1 do to improve the quality of education in America? First and foremast, |
would encourage America to reaffirm its commitment to ensuring that every citizen has
ths knowledge, skills, and experiences o improve their quatity of iife, fylfill their responsi-
hitities as citizens, and enhance our nationat development To respond to this pledge, we
should start, | befieve, by addressing five key areas: -

1. Focus more on student learning

Provide evary child access to free, quality preschool starting ai age three. Programs
should be designed fo help prepare children deveiopmentally and sociatly for formal
schooling

Fulfill the pledge that every child will attend a school that is wefi-equipped, safe, and
ctaffed with highly qualified teachers. Each child should be taught a well-defined, rigorous
curriculum with the focus on student leaming.

Encourage students to assume more responsibility for their feaming. Support students’
efforts to be more avid learners

Support siudents needing extra assistance through tutoring and mentoring programs.

Increase parental involvement Programs especially designed for parents who need help
with their child’s schooling should be provided

2. Strengthen and enrich the curriculum

Implement a core curricutum, especially through 8th grade. Ensure that the educational
soundation of all students, whether they end up pursuing an academic, general, Or voca-
tional track, witt be predicated upon a solid academic core. Students as a result will be
equipped with a greater capability to successfully function in our knowledge-based, multi-
cuttural, multitingual global society Core subjects should include mathematics, science,
English/language arts, history, the arts, and technology, and shouid be heavily supple-
menied by world geography, world history, and foreign ianguages

Ensure that all course content is rigorous, coherent, and clearly sequenced from one grade
Jevel 1o the next.

Align curricula and assessment standards Ensure that educators (especially teachers and
school administrators), students, and parents are fully aware of and understand what the
standards are, how they will be applied, and the consequences of failing to meet them
Schools and school districts need to atign curricula, content, and instructionat and assess-
ment standards o that all children are assured the educational foundation they need o
demonstrate not only mastery of the subjects they are taught, but how to use what they
have learned to further educate themselves Require that teachers and administrators know
how to disaggregate the data in order to improve the curriculum, teaching and learning




3. Honor and fulfill the promise that every child will be taught by a “highly qualified
teacher.”

Recruit and place only highly qualified, certified, professionally-prapared teachers in classrooms
Stop by-passing the certification process and placing non-certified teachers in our schools.
Require every teacher to be professionally prepared to teach and able to demonstrate successful-
ty mastery of content, as well as a repertoire of pedagogical skills and dispositional values

Require all new teachers to complete a two-year induction program before they are issued
certification.

Place more National Board certified teachars and other exemplary teachers in low per-
forming schools This recommendation is particularly critical in light of the fact that
research shows that poor and minority students are far more likely to be assigned teach-
ers who have not been professionally prepared o teach, are teaching out of their content
area, and/or have not demonstrated that they are exemplary teachers.

Recruit high-performing administrators to provide instructional leadership and who under-
stand how to help teachers address their instructional needs. These administrators should
also require preparedness and gfficacy of the teachers in their schools. Equally as
important, administrators must share the responsibility for the improvement of teaching
and learning in the school in other words, administrators must be managers and
disciplinarians, but they must also be instructional as well as distributive leaders who
share leadership responsibilities with their faculty

Increase professional development opportunities for all teachers and administrators, with
a special focus on concerns that they have identified within their schools that are impeding
efforts to improve student fearning. Teachers should be involved in identifying arsas that
need to be addressed, but also involved in defining and sustaining professional development
programs to address those needs. Such programs should be resourced to be ongoing
and should be designed to help educators address problems within their schools and
master new curricula and instructional sirategies.

4. Transform schools, colleges, and depariments of education (SCDEs) to hetter pre-
pare teachers and educational leadets for 21st century schools .

Align the work of SCDEs more closely with state and national standards to ensure that
pre- and in-service preparation programs reflect the demands of our society and the
changing dynamics in our schools.

SCDEs and iocal scheol districts should form learning communities designed collabora-
tively to enhance the continuous professional growth of all educators—P-20—and to
ensure that their faculty are well-versed and well-prepared to help transform schooling
and, thus, education.

Ensure that SCDEs are themselves transformative and have the capacity to prepare K~12
educators to help redefine and teach in 21st century schools, using distance and madiated
fearning technologies and other innovative new methods of educating students for the
information society in which they live
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SCDEs should work closety with their counterparts in other professional schools, such as
arts and sciences, law, businass, medicine, and engineering in order io form professional
learning communities that enhance the relevance of teaching and lsarning.

Urge colleges and universities to stop treafing SCDEs like cash cows. Higher education
institutions should invest in the educational quality of future students and the rest of
America by investing in the guantity and quality of the preparation of future educaiors

at all levels of the system In other words, enhance the capacity of schooi districis to
effectively staff their schools with well-prepared, well-trained professional educators by
supporting the efforts of SCDEs to transform teacher education, counselor education, and
aducational leadership programs to more effectively prepare educational professionals

5. Maximize the capacity of schools to enable students to improve their edication by
providing an environment that supports and encourages high academic and behav-
ioral standards and is cofiegial and innovative. To effectively implement the four
foregoing recommendations, schools must have the physical and fiscal capacity to
improve. Schools should:

implement smaller class sizes, especiafly at the elementary school level, Kindergarien-grade
3rd classes should have no more than 12 students, and grade 4th-6th classes should have
no more than 15 students At the secondary ievel, efforts should be made to ensure that
clase size will not exceed 20 students, especially in the core subjects. By keeping class
size at these optimal levels, teachers will have more opportunities and time to address the
learning needs of each student

Establish a longer school year and/or extend the school day to increase instructionat time.
Educational demands have been steadily incraasing without a simultaneous increase in
instructional capacity Refusal to address this issue is a strategy for failure. If instructional
time is not increased, in-depth teaching and learning will not ocour

Guarantse that all schools are equippad to use technology to reinforce and advance aducators’
and students' ability to communicate effectively, engage in problem solving, better under-
stand the subject area, analyze and interpret data, and so fosth. Teachers and other school
personnel, therefore, must have the expertise to use a variety of technologies in ways that
will more effectively expand learning opportunities to educate our nation’s children.

nsure that schools have the capacity to encourage and implement interdisciplinary fearning,
team-based learning, block scheduling, and other innovative strategies tn other words,
schools need 1o rethink the design of teaching and learning space o be more student-
focused and effective.

These are five recommendations that will improve our public school system and, thus, the
quality of the education our children receive. Yet,1am well aware that implementing these
suggestions is easier said than done. Our system of education is multi-layered, extremely
complex, and serves a huge segment of our society (55,000,000 K -12 children over a
period of at least 12 years). Efforis fo change the American education paradigm must
reflect that complexity and that is what | have attemnpied to do with these five recommen-
dafions.




Our modern world is a different world, with different needs and demands Our education
system—P-20—must educate students to understand the rapidity, scope, and depth of
the changes that are redafining the 21st century and the implications they will have for our

~ future And, when do we start? We start with buitding that foundation in preschool and

nurturing i all the way through graduatie schoof

Implemented individually, the above recommendations will bring about incremental change
in our schools. Collectively, they have the potential to transform our education system to
enhance every child’s schooling. These recommendations are not designed as & one-size-
fits-all solution, but as a comprehensive set of reform proposais to be used based upon
the particular needs identified within schools that want to fransform themselves They can-
not be accomplished without adequate resources such as time, expertise, and funding, as
well as a commitrment from the full community to ensure their realization They are hased
on an acceptance of a mutual desire and responsibility—at home, at school, and within
the community—for assuring a stronger commitment to improve the quality of schooling
and, thus, improve the quality of education each child receives As Lawrence Cremin
(1977) said many years ago, “Public schools democratize America by assuring every child
the right to be educated " {p. 45) Even as schools all over the world adopt online and
mediated learning strategies, the common denominator will always be the quality of edu-
cation each child receives

Many of our education institutions are in fact responding to societal change and under-
stand that education is the key to maintaining America’s position in the global community
But the rasponse is not widespread. Are we prepared to change on & grand scale? Are we
willing to transform our national education system? Cur response must be, “Yes! We hear
the cali and understand the message ” By working together, within our reach is the capaci-
ty and commitment to address successfully the challenges facing America’s education
systermn and the nation as a whole

As | consider this issue, | am reminded of an anonymous quote 1 heard recently about a
locked door: “Some see a door locked and walk away Others see the door locked and look
far a key. Stilt others see the door locked and make a key to open the door™ As we begin
this school year or the next, we may find the door to transforming our education system
still "locked ” We may not find a key right away. But, we must not walk away! We must
work together to make a key to open the door to transform our education system and,
thus, reach within and welcome the challenge of providing this generation of children and
future generations the best education pessible So, let’s make the key together and open
the door to a quality education for all of America’s children!
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